Descriptive Feedback

Descriptive feedback offers information about the work, product, or performance relative to the intended learning.  Effective descriptive feedback has the following characteristics:

· Is value neutral—avoids praise or blame

· Focuses on the intended learning

· Shows where the work is right or wrong and why

· Pinpoints strengths and identifies areas for improvement in terms of the intended learning

· Takes into account the amount of corrective information the learner can act on at one time 

· Models the kind of thinking students will engage in when they self-assess

· Can be used by students to take action to improve

· Does not cause the learner to shut down
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Evaluative Feedback

Evaluative feedback sums up achievement and assigns a label. It expresses a judgment.

· Grades—A, B, C, D, F

· Letters—P for proficient, D for developing, B for beginning
· Numbers—4 for exceeds standard, 3 for meets standard, 2 for approaching standard, 1 for does not meet standard
· Words—Excellent, Good, Fair, Poor

· Other symbols—smiley faces, stars, pluses, checks, minuses, etc.

· Written comments—good work, needs work

· Stickers—Great Job! Awesome! Super!

Feedback that expresses approval or disapproval about the achievement or the student also falls into the category of evaluative feedback.

We often assign evaluative feedback to all work, even that which is for practice. Not only is this not necessary, it is in many instances counterproductive.
Provide Feedback That Moves Learners Forward 
After the lesson, of course, comes grading. The problem with giving a student a grade and a supportive comment is that these practices don't cause further learning. Before they began thinking about assessment for learning, none of the teachers with whom we worked believed that their students spent as long considering teacher feedback as it had taken the teachers to provide that feedback. Indeed, the research shows that when students receive a grade and a comment, they ignore the comment (see Butler, 1988). The first thing they look at is the grade, and the second thing they look at is their neighbor's grade. 

To be effective, feedback needs to cause thinking. Grades don't do that. Scores don't do that. And comments like “Good job” don't do that either. What does cause thinking is a comment that addresses what the student needs to do to improve, linked to rubrics where appropriate. Of course, it's difficult to give insightful comments when the assignment asked for 20 calculations or 20 historical dates, but even in these cases, feedback can cause thinking. For example, one approach that many of our teachers have found productive is to say to a student, “Five of these 20 answers are incorrect. Find them and fix
