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VIGNETTE SET B:

EXAMPLES OF FORMATIVE ASSESSMENT IN PRACTICE
Analysis of actions of the teacher and students

Vignette 1: Language Arts, Upper Elementary

Several attributes of effective formative assessment are illustrated in this vignette. As the teacher planned for this lesson to address the learning goal about the identification of the main idea, she developed a series of questions to ask her students. In addition, she planned a systematic way to allow students to think deeply about the questions, and to share their thinking with her and with members of the class. For this to be accomplished, the teacher had, over time, established a learning environment that emphasized collaboration: students were used to working in small groups and using whiteboards was part of the routine so that the teacher could use these evidence-gathering approaches with little explanation required. Finally, to support the impression developed during the lesson about group difficulties, the teacher was able to elicit evidence of student learning using Exit Tickets, an approach that required little time to review. With this student-level evidence of understanding she was able to tailor her lesson the following day to capitalize on those students who had a deeper understanding of the learning goal. By incorporating various formative assessment strategies during a single lesson, the teacher deepened her understanding of where her students were in their learning, and gathered evidence to inform her instructional decision making.

Vignette 2: Mathematics, Upper Elementary

Several attributes of effective formative assessment are illustrated in this vignette. The teacher had a clear understanding of the learning progression that he wished to move students through on their way to learning the larger learning goal of applying and interpreting measures of central tendency. He also was aware of common misconceptions that students have or develop in this particular area, and so created two questions to get at those misconceptions. Although students answered his questions correctly, he was still sensitive to the additional evidence provided by the one student who asked the question, and supplemented that evidence by a quick class poll. Realizing that although students were able to complete the procedural steps to find the median value, they clearly did not understand the concept yet, he adjusted his instruction by creating an additional question for them to discuss in pairs. He continued to collect evidence systematically, both through listening to students’ conversation and through another poll. After facilitating and guiding students’ conversations the teacher decided that the class was ready to move on. However, he planned to return to this concept in a couple of days to check that the students had internalized the concept. This teacher used multiple sources of evidence in an effective way: planned questions at the start of the class; class polling to get a sense of the students’ thinking; and listening to student conversation.

Vignette 3: Mathematics, Middle School

This formative assessment example focuses primarily on the collaboration and self- and peer-assessment attributes of effective formative assessment. Students had to self-assess their homework efforts, and the classroom culture emphasized collaboration so that students were willing to take a risk and share their approach to a problem that another student had encountered. This approach was a form of systematic data collection: the teacher was able to identify across the entire class which homework problems had caused difficulties. The teacher was able to decide whether to react to this information extemporaneously or whether a more detailed response in a subsequent lesson might be necessary. Either way, the information collected by the teacher would cause her to adjust instruction to improve student learning. The students’ solutions on the board also provided some teaching opportunities to have students think about multiple solution strategies, a particularly valuable approach when students use different representations to display their thinking. 
Vignette 4: Language Arts, Lower Elementary

This example focuses on the following attributes of effective formative assessment: collaboration, the use of descriptive feedback and self- and peer-assessment. The teacher introduced a new structure for the students to give feedback to each other. The collaboration between and among the teacher and the students was evident in the way that he modeled the feedback approach and also gave students an opportunity to think about appropriate and inappropriate comments to write. The feedback provided by the teacher not only modeled the approach, but also was part of the learning process. An important aspect of this instruction was that the teacher provided a structure for the students to review the feedback, and decide what they would do in the light of the feedback, using a peer as a sounding board, in order to stimulate action. Giving feedback without the time to react to it is of little value. When it was time for the students to analyze the writing of their peers, the teacher revisited the earlier discussion about the structure of Two Stars and a Wish and the types of appropriate feedback. The peer assessment was done in quite an informal way, without descriptions of performance levels, but the students had a clear purpose and audience for the writing, and the Two Stars and a Wish approach provided structure. 

Vignette 5: Science, Middle School

This formative assessment example focuses on several attributes including collaboration between and among teacher and students, and self- and peer-assessment. The teacher structured her instruction around a learning progression, using a sequence of inquiry experiments that were intended to help students develop understanding of several “big ideas”. Recognizing a weakness in her process, she engaged her students collaboratively to develop lab report criteria list that they clearly understood and that would help them improve the quality of their reports. Students were then encouraged to engage both in self-assessment, to monitor their own work against these criteria, and then to engage in peer-assessment by using the criteria to review the lab report of another student. Time was built into the regular classroom schedule allowing students time to incorporate the descriptive feedback before handing in their reports. In addition, as the quality of the reports improved, the teacher was able to attend more to the content that was most critical to the overall learning. As a result she was able to use that information to adjust teaching in the light of student learning. 
Vignette 6: Economics, High School
The key attributes of effective formative assessment in this vignette is that of the learning progressions. The teacher had a clear understanding of the learning progression that he wished to move students through in addition to the subsidiary learning goals within the topic. He anticipated key junctures in the unit on supply and demand and embedded an assessment point into his instruction that allowed him to quickly determine students’ understanding of the determinants. Importantly, he had a plan of action prepared ahead of time of what he would do to support student learning both for those individuals who did not yet understand the content, and for those who did. If students did not grasp this concept, moving on to interpreting supply and demand graphs would be pointless.

Vignette 7: History, High School

This is an example of a complex project that required students to become experts in a particular decade so that they could teach their peers. This example illustrates how formative assessment is part of the balanced assessment approach. Because of the structure of the final summative assessment (multiple-choice quiz and essay) students had to use the presentations of their peers and the study notes to become familiar with the major events, influences and policies of the other decades. Within the extended project there are multiple aspects of effective formative assessment practice. The teacher monitored and guided student progress and gave students descriptive feedback along the way. He encouraged them to be self-reflective of their own progress and to use peer assessment strategies to give feedback to another group.
Vignette 8: Band/Orchestra, High School
This is an example of how small the grain-size of a formative assessment can be. There is only a fine line between the instruction and the assessment process so that the assessment is part of the instruction. In addition to working on playing the particular piece of music the teacher is also developing students’ musical ears so that they can identify problems, and then correct them. He encourages students to listen to each other and to observe each other in order to self-assess themselves.
THE COUNCIL OF CHIEF STATE SCHOOL OFFICERS  

THE FAST SCASS 􀂃FORMATIVE ASSESSMENT FOR TEACHERS AND LEARNERS
http://www.ccsso.org/Documents/2008/Formative_Assessment_Examples_2008.pdf

