Components of Highly Effective Teaching and Learning

Learning Climate:  a safe environment supported by the teacher in which high, clear expectations and positive relationships are fostered; active learning is promoted

Classroom Assessment and Reflection:  the teacher and student collaboratively gather information and reflect on learning through a systematic process that informs instruction
Instructional Rigor and Student Engagement: a teacher supports and encourages a student’s commitment to initiate and complete complex, inquiry-based learning requiring creative and critical thinking with attention to problem solving 

Instructional Relevance: a teacher’s ability to facilitate learning experiences that are meaningful to students and prepare them for their futures

Knowledge of Content:  a teacher’s understanding and application of the current theories, principles, concepts and skills of a discipline
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Example:  Memorization without application. 





Example:  


Write the spelling words five times each and use the words in a sentence.   





Example:


A read aloud that is devoid of questions or purpose.  Students may have high interest but low commitment due to a lack of purpose. 





Example:


Literature circles promote ownership of the learning.   Students who assume roles within the literature circle have high attention and high commitment.
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* The graphic is intended to illustrate the levels of a student’s engagement in relation to Bloom’s Taxonomy.   This taxonomy is not meant to be linear, but rather building blocks that might occur to reach higher levels of student engagement.  (e.g., Memorization of dialog is critical for a dramatic performance, thus remembering leads to creating.)


* Levels of Engagement adapted from Phil Schlechty’s Working on the Work.
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