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; g ”!nwmc»fe{e. grarE with xnlt
e if@‘rgm iemn the woh

';:rxuimcr is one ol a teachers gwﬁtesf fiale ;
lenges and most important professional -
respnnmbzllt;es However, ‘few teachiees have
|2y formal training in grading mechods ™
}md most yeachers have hmltmd knowledge abiitthe, -
effectivengss of vagiois grading’ praceices’s ﬁuggms;_' :
1993; Brackhart, 2004). Ag 2. ‘constquence hent
- reachers: develop their grading policies, ‘they typi eally
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with students sbout achievermsnt and warking io hetp studerts improve.

b\cmr:img 10 brx,sb;e and Wfi.ltman 119923, when reachers

care asked why _‘hcv grade ar wiu - plirpose gmdmg serves,
; d

1 pa;ems ami'.junhﬁm Gmcimt, anc[ scpamng prm:de
-parents and guardians with information about students
progress and allow them 1o be invobved in the educa-
sional process '

Tor provide information students can use for sellzevalua-
" tion. Grading and reporting give students information
. abour the adeguacy of deir academic performance.

To sefeer; idemtily; or group. cudents for specific sduca-
énaj pal’h‘s ‘or p’mgiamb. ] gh"glades ‘are m;}xmﬂv
quired for gnery into. a ; fasses or hotors pro-
TaHs; Tow” gr;;dfs are oftén tht’.‘ fir

problems thar can result fo & students placemens into a
-:spma] needs propram. In addivion, gmdes are used a3 a
eriterion for aﬁmassmﬂ to colleges and universities.

To provide incentives for Sméfmts* rleari. Adthough
- gordes may debare the idea, _:hcn: Extensive evidﬁnca

“aliar grades-and gther reporeing methods ase imporeant

-faq;mm in determining the amoune cf_eﬁ"art that sudens

'.

§h; forth-and baﬁézécii{;ml}; students regard 2 leacning

rask (Chastain, 1990; Cameron & Pierce, 1994, 1996),
Th evaluate the effeceivensss of instrdctionul prograwms.

fectiveness of new programs of instuctional vechniques.

“To-provide evidence of a students lack of effort or in-

* ability to accept responsibilisy for inapproprizre behav-
-dor. Geades and - other reporting devices are freguently

; _ St:ggms & Duke, 1991 Some teachers rcmgmxe
¢ Hnidicater of learming -

Grade distributione are ofren compared 1o judge the ¢

wsed to document unsuitable
behaviors on the part of sra-
dents, and some reachers
threaten students wish poor
grades in an «Hor 1o encousgs
maore acceptable behaviors,
ﬁlth«)zigh all of these may
be legithmate, teachers seldom
agree on which one is the
most important, As a result,
reachers often atrempt to ad-
dress wi.of these purpeses with
a single grading procedure or
policy 2ad wsyally end up
achicving none of these pur-
poses very well (Brookharr,
- 1991 Austin & McoCaan,
1992; Cross & Frary, 1996},
Neardy all teachers do
agree, however, thiat the jeast
lmporant puepose is the sixth
one: To provide evidence of stue
denss’ lavk of effort or inabiliey
o Fecept responsibifity | ﬁ:ﬂ inapproprivie bebavtor. But few
rsea:.,her: recognize thae many of their gmdmg PIICHCES SErvE
precisely this pusrpose, The most obvious cxampéf: is when
teachers assign weros o studentss’ wosk thar is sussed, neg

lected, or turned in lage,

The Use of Zeros

Many reachers see zeros as thelr ultimaere grading weapon,
They use zeros o grading w punish stadents for not pueting
forth adequate effort or for failing . demonstare appropri-
ate sesponsibility. Seudeats receive zéros for not picating es-

tablished &escﬁimea or mbimhzwmg iy 'class, of for ‘cﬁismg-

ter heed the teachers warnings 1 ('smdv JS. Hotchkm

signing zeros pupishes students academically for behi
infracdons; nevercheless, muost believe that mch pumshmr:m
is justified and deserved.

Teachers also use zeros a8 inscruments of «;untwl In
most instances, reachers have live direce influence over the
privileges thar sudenes most value o the punishnients they-
muost fear. For example. teachers cannor restrice studenes’ ac-
cess 10 auromobiles, computer ga,tn&s, 0L aﬁiesvman Now-gan
they {imit sudenss’ social activities, But it‘:i*lﬁhé\l;'» do contral
grades, and grades can indivectly influenice those prmleges '

Cand pum:,hmems Adow grade often prﬂmpts parenis & en-
“force puaishments chat are more persuasive and more com-

pelling to studénts than those that 4 téacher can enforce.
The threat of a zero—and the resulting low gm{ir—ﬂtﬂﬁws
reachers 1o impose their will on students whe ﬁ):her\wm
might be ind flerent 1o # reacher’s demards. '




learned, mastere
achieved s

If the grade is to represent how well students have

| established learning standards, or
pec ified learning goals, then the practice
of assigning zeros clearly misses the mark.

The problems wsseclaed with assigning revos, however,
ap¢ numerous and sigrificant. First, a zers is sebdom an ac-
curaze relflecrion of what & seudent has learned or is able 10
do (Raebeck, 1993;. Obviously, i the grade & 1o represent
e well soudents have ledemed, mastored esrablished Jedrne
ing, suxndurds, o achieved speciied learning goals, then the
praceice of assigning veros cleady musses che mark.

Second, dhe offeor of ass;gmnv weres i groatly magnified
i eombined with the commen pesciice of averaging scores
to atmiecstidens overall course gmdes. Snedenss. readily s
thur receiving a single zero feaves shem lirdle chanee for suce
vess or 4 high grade because such an ExEOmE SCoTe drasti-
cally skews the average. Thar is why in scoring such
Olymapic events as grmpastics or diving, the highest aind
feswist scowres Trom ;migex‘ ase always climin aved. I zézw were
not. one judge could controf the eatire tompetition simply

by giving extreme scores. A single zera has mote mﬂﬁmae_

onan average than any other score o the group.

Third; and perhaps miost boporant, wo -swudies suppert
the wse of zeros or low grades as effecrive pnnishmenss. Tn-
stegd of promping grearer effory, zeros dnd the low grades
they vield more oftes cause students 1o aithdraw from
learnimg. T protect sheir sulf-imoges, oty regard sheir Tow
matk or geade as irrelevane and meaningless. Cirkee sradents

may blame themsebves for the low grade buv often fiel help-

i-::ss w0 nmLe Ampmmmcnﬁ {Selby & ?\;Iurpiw 1‘)%}

:ur @f‘nati ves to figssg i zaros

Frequently, reachers defénd the practice.of 3:,§igntng reros by

o werk thae
mmmlv Trie,

arguing thar they camot give stadents cre
ks incomtplete or not turned Tnand izt

Bur, considering these avm-rhc:hnmgiv v c':ﬁ:eccsy thére

dre far better ways 1o mibtivare and en ;Lgﬁ"-ﬁiugifﬁhtﬁ 1%

gomplete assignments in 2 timely manngr than. ﬁf{;ugj} th

st of zegos. i -
Sevmﬁ a{hm}is i:aw: xmgicmmwd :he miimmxg &lfﬂ ER

c:ewmg an T is ﬁsuaﬂfg Emmm? .u“imdaﬂc ara.special study
session after school or & special Sarurday class wheré studemss
work m complere neglecsed assignments to x sstisfacrory Tevel,

In other words, students we not ler off the hook with a zere.
lnsread, they [earn dhat they have specific responsibilities in
school and dhat deir acdons have deflnin consesjuenes) Now
comtplering assigned woik on dme means et seudenes must
afrend special gfer-school or Saarder sesvions to complese

the wistk—and o excuses are accepred, The conseguence s

ivgcts imenediae and academically sound.
OFf course, implementing such a policy requires addi-
vional Funding For the pecessary support mechanisms.

Teachers, volunteer parents, or elder students must sraff

these after-schosd or Saorday sesstons. In additon, the ses-
sions require classroom gpace, and supplementary teans-
poraton may also be needed. Schools thar wsplernene such
policies, however, generally find thar they actually save
meney b the long von (B Beenetich, pemonal communicas

on, February 6, 19981 When sudents realize thar their

veachers ape senious abous schood IL$?‘{JS}SIhE§i[E§,"‘;, they also
ger serious sbout them. Because the conssquences and the
sccompanying assistance of this pelicy are tmmediare, it

Developing 4 responsile grading system without the use of 2eros regires
thobghtel and defibsrate d&cisinm shioi! the prrppse ang manner of gramag

FLOCTRREER 2604




B2

sessments. But.on the basis of specific

of assignments, class ) participation. efFoy
'filcstr aspecis. (zf ‘;ti_d;,nt:v ?g,rkuz‘mxﬂm:

the intended goal of the
_cammumcatmn ts..

Teachers must consider
what message they
want to communicate
through grading, who
‘the primary audience
for the message is, and what

because they are based solely on “achicve.
ment” grades that are unwinted by nonacad-
eraie; bchavmrai faczors l"mﬂglm, 201
Wiggine, 1996).

Change grading scales, One of the easiest
and feast objectionable ways to fessen che
negative effects of zecos is to change grading
scates. Schools usivg this approach shift
from percentage gradmg scales where, for
example, A = 90-100%, B = 80%..80%, (.
= TO8-79%% and so on, 1o wholt aumber
scales where A= 4, B =3, C = 2, snd s0 on.
In other words, although teachers can still
asgigh zeres 1o student work that is missed,
negiecrcd o turned o e, the effect of a

- helps students to remedy learning or hehavioral difficdees
Before they become major problems. As g result, fess cdime

and fewer resources will be needed For major remediation

effoirs in the furure. Furcher, this poficy is far more benefi-
“cial and Fairer to students than simply assigning, zeros be-
cause it makes 2 grade a more sccurate reflection of whet

students have }c:arf;m.

Report behavioral aspects separately. Another alernative

“t Asbigning zeros is to-repore Dehavioral aspreis of stu-

dents’ performance separately. For example, in many
Canadian secondary schools, students receive mulciple
grades for cach of their classes—both on the vepore card
and on grade transcriprs {Bailey 8¢ MeTighe, 1296). A
muin achwvemeuc grade is based va evidence of stu-
dents’ aczdemic performance. This achi
mlgilr inciude results from m%ym examinations, scores
from compositions or repores; “or porifolio or project as-
BriR,. rcacilt:rs
affer scparate grades or marks for homewark, puncriality,
- and so o
typically la-
be od fearning shille ok habits, or AcAGENIE ehdyior, .

: Rﬂpﬂrtli?5 zm1irap3c grades.on different aspeces of student
pc _farmaazw may appmr £ CrEate : addu:mm m‘k dor Ee,ach

ement grade

zety isdessened because it not so extreme.
”dﬁmugh fhss ap;:lm‘ls:h ignores the problem of the grade not
representing an accurare reflection of scudent learning, it
does reduce the damage imposed by the exueme value of
zero inj A percentage grading sysiem.

Abandoning the Zero

Trachers ar all levels would undoubeedly prefer thar seu-

dents” motivation for dearning be emm;lv intrinsic, Most

_ recognize. however, that ﬁ’??d@‘y and other reporeing meth-

ads are importaar {’ICE\QN iz determining how much effare
students put forth {Chastain, 1990; {J;zm&mn & Pierce,

1994} Unforwnately, this recognition leads some ceachers

) USC- ﬂra:cies A5 WWEAPONSE 1O pu'n.sh saLlﬁemx, CVEL :houah
the practice bas no educational vaiue and, in the lung run,

~adversely affects students, teschers, and the relatianship

they share. :

Developing honest and Fair grading r:u%mm should be-
gin with candid-discussions about the purpose of geading
and reporting. Teachers swust cansider what message dhey
want to’conmnunica: thmugh grading. who the primary
audience for the message is, and ‘whit the intended goal of
she communication 5. Once issues abour PUTpese are re-
solved; decisions about the 2pproprinseness of various grade
ing policies—and the wse of zeros—are much casier to ad-
dress and. sesolve i ff gutdtd by reflections on the true
purpose of geading, ivis likely thas teachers st all levels will
&bandt}n the use of 7eros (;(}mpéctciv P
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GRADING AND REPORTING QUESTIONNAIRE

® Thomas R. Guskey

Name (Optional) ' Grade Level

Years of TeachingExperience Subject(s)

Directions: Please read each question carefully, think about your response, and
answer each as honestly as you can.

1. What do you believe are the major reasons we use report cards and assign grades to
students’ work?

a.
b.

2. |deally, what pu'rposes do you believe report cards or grades should serve?

a.
b.

3. Although classes certainly differ, on average, what percent of the students in your
classes receive the following grades:

A_ B Cc D EorF

4. What would you consider an ideal distribution of grades (in percent) in your classes?
A B C D__ EorF

5. The current'grading system in many schools uses the following combination of letter
grades, percentages, and/or categories:

A 100% - 90% Excellent Exceptional
B 89% - 80% Good Proficient

C 79% - 70% Average Basic

D 69% - 60% Poor Below Basic
EorF 59%- Failing

If you could make any changes in this system, what would they be?
a. _

b.

6. Is there an established, uniform grading policy in your school or district?

Yes No | don't know




How well would you say you understand those policies?
Not at all Somewhat Very well
1 2 3 4 5

7. Grades and other reporting systems serve a v_eiriety of purposes. Based on your beliefs, rank
- order the following purposes from 1 (Most important) to 6 (Least important).

Communlcate informatlon to parents about students’ achievement and performance in
school

___ Provide information to students for self-evaluation _
____ Select, identify, or group students for certain educational programs (Honor classes, etc.)
__ Provide incentives for students to learn

__ Document students' performance to evaluate the effectiveness of school programs

. Provide evidence of students' lack of effort or inappropriate responsibility

8. Teachers use a variety of elements in determining students' grades. Among those listed
below, please indicate those that you use and about what percent (%) each contributes to
students’ grades

__Major examinations ' . ___ Qral presentations
_-_Major compaositions ___ Homework completion
__ Unit tests __ Homework quality '
__ Class quizzes ___Class participation
___ Reports or projects —... Work habits and neatness
___Student portfolios ___ Effort put forth
. Exhibits of students’ work ___Class aftendance
__ Laboratory projects __ Punctuality of assignments
__ Students’ notebooks or journals ___ Class behavior or attitude
__Classroom observations ___ Progress made

__ Other (Describe)

. Other (Desc:ribe) :

9. What are the most positive aspects of report cards and the process of assigning grades?

10. What do you like least about report cards and the process of assigning grades?




